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**For this article, consider the following words to all be synonyms: remote, eLearning, distance, and virtual. 
I will use the word remote as that is the term being used in the district in which I am thrilled and honored to 
work. 
 
 

Education has changed in the last few months. While most of education is the same - students learning 
towards standards, the need for data-driven instruction, students being active participants in their learning 
as opposed to passive recipients - there is one aspect that has changed, the learning environment. While 
there is not a large difference between remote, hybrid, or in-person learning in terms of best practices, 
educators must think about how the environment requires the teacher to think differently about delivering 
the instruction. It also requires school leadership team members to think differently about how to complete 
instructional learning walks and support teachers as they embark on a new endeavor – essentially making 
them first year teachers again. 
 

Instructional Learning Walks as a Part of Instructional Leadership 
 
Instructional learning walks (ILW) are the same as instructional rounds, which are premised upon the 
proposition that improving instruction and learning at scale requires a network of colleagues engaged in 
shared practice. These colleagues visit classrooms to see instruction first-hand. In a remote learning 
environment, the visits occur in the remote classroom through the synchronous and asynchronous sessions. 
Instructional leadership teams visit (join and observe) both the live sessions via video conferencing (Zoom, 
Microsoft Teams, Google Meet, etc.) and the remote learning classroom (Google Classroom, Seesaw, Canvas, 
etc.).   
 
In the synchronous sessions, leadership team members ask: 

● What does a remote classroom look like? How does a teacher create a welcoming environment for 
students?  

● How does the teacher interact and instruct in the synchronous session?  
● How are students cognitively engaged in the synchronous session?  
● Are the tasks to rigor and essence of the grade-level standard? 
● How do teachers gather and use data in the synchronous sessions? 

 
In the asynchronous sessions, leadership team members ask: 

● Are the tasks assigned to students to the rigor and essence of the grade-level standard? 
● Do the tasks help students either set their learning (flipped classroom) or build upon 

(station rotation) their learning from the synchronous sessions?  
● Do the tasks allow students to determine their path and pace of learning? 
● Is the classroom intuitive - students know how to access the tasks and submit for 

feedback? 

 
When completing ILWs, educators should follow the six suggestions listed below. These 
suggestions occur in brick and mortar and remote learning classrooms. For a remote learning 
classroom, the leadership team member would go in and out of the virtual video conferencing 
classrooms as well as the remote classroom such as Google Classroom or an LMS. 
 

1. Get entire faculty to buy in. Look-fors that will be observed in classrooms should be agreed upon by 
all faculty members. Teachers should be part of the process so they know what administrators will be 
looking for when they come in the classroom. By teachers being involved in determining the look-fors, 
they will know what the classroom, instruction, and engagement should look like.  Teachers must also 
know how leadership team members will provide the feedback.  Will they provide the feedback to 
each individual teacher? Will they provide feedback as an entire faculty? How will faculty receive the 
feedback from the ILWs? How will decisions be made after receiving the feedback? How will 
leadership provide feedback in a capacity-building format? 

 
2. Focus on the areas aligned with school instructional priorities. When schools focus on too many 

priorities or initiatives, they typically do not succeed at meeting any of those priorities. It is important 
for schools to identify their intended professional learning goals, and make sure all decisions are 
aligned with and support their determined instructional priorities. This includes what the leadership 
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team will look for in their ILWs. The remote learning classroom list below has sample look-fors. The 
leadership team should agree on which look-for(s) will be the focus of the visit. To look at them all, or 
to think all would be seen in a single classroom visit, is not appropriate and will cause the team to lose 
focus. 

 
3. Allow time for safe practice. Whenever a strategy or best practice is being implemented, teachers 

need time for safe practice. A safe environment does not mean that there will not be feedback on the 
work. It simply means teachers will not be evaluated on the work during the specified safe practice 
time. Teachers need time to try out what they agreed upon as the look-fors and receive feedback 
from either their colleagues or leadership team. This is even more important in a remote learning 
environment, which could be so new for teachers and students. Teachers also need safe practice and 
feedback to try out and determine what works in their remote classroom.  

 
4. Be sure to complete inter-rater reliability. Any time there is a new instructional priority and look-fors 

determined, or a new learning environment, or a new leadership team, there is a need for inter-rater 
reliability. This needs to be completed to ensure all of the leadership team agrees on what they are 
looking for in the remote learning classroom. Being in remote learning classrooms should provide 
leadership team members easier access to classrooms. Leadership team members can access the 
synchronous sessions through Zoom, Teams, or Meet. Because they are all remote, leadership team 
members will be able to get into the classrooms quicker by utilizing the links provided by the teacher.  

 
5. Provide feedback to individuals and faculty - appreciative inquiry. Prior to collecting the ILW data, 

school leadership team members should have a plan for how they will share the feedback with their 
staff members. Each individual teacher should receive feedback on their instruction and learning. This 
feedback must satisfy two requirements: 1.) it should be based on the agreed upon look-fors; and 2.) 
it should provide a way for the teacher to reflect on and modify their instruction. 
 
The staff in its entirety should receive feedback of the ILW in a summary form. The summary should 
include what the leadership team saw that was good (the pluses), areas of concern (the deltas), and 
questions the leadership team has based on the ILW. Additionally, the summary should include the 
pluses, deltas, and questions and should lead the team to determine action steps for moving forward.  

 
6. Make modifications and changes based on the data. Once the ILW is finished, if the data indicate, the 

leadership team makes necessary modifications. These modifications can include: professional 
learning needs, modification to the instructional priority, determining next area of focus, etc. Once 
the leadership team has determined the modifications, they must communicate this with the staff. 
Then, the improvement process begins again.  

 

Completing an ILW in a Remote Learning Environment 
 
Listed below are the best practices (along with guiding questions) for a remote learning environment. The 
best practices are broken into the following four areas: 

● Instructional Design: How do I design instruction for all students in a remote learning 
environment? 

● Classroom Environment: What does a remote learning classroom look like? How can I create a 
welcoming environment for my students? 

● Instruction: How do I provide synchronous instruction that is cognitively engaging for my 
students? How do I provide tasks so asynchronous sessions provide an opportunity for my 
students to set their learning (flipped classroom) or build upon (station rotation) their learning? 

● Professional Responsibilities: How do I meet my professional responsibilities when working in 
a remote learning environment? 

 
After the initial listing of best practices, each area is included in its own table. there are identified look-fors in 
each table. School leadership teams should use the look-fors as they visit remote classrooms and 
instructional design sessions. The leadership team can use the look-fors in this document and can add any 
additional look-fors they believe support the instructional priority. Note: Leadership teams should not look 
for every look-for in a walk. They should identify the ones they are interested in observing. 
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Instructional Design 
How do I design instruction for all students in a remote learning environment? 

Designs instruction beginning with scope and sequence and curriculum maps and provides digital and non-digital 
resources.  

Prepares digital and non-digital learning tasks that require critical thinking skills and are aligned to the rigor and 
essence of the grade-level standards. 

Develops differentiated and personalized tasks scaffolded for all learners. 

Designs instruction for synchronous and asynchronous instruction that utilizes a variety of technology and multimedia 
resources. 

Designs instruction for intentional small group remote instruction based on knowledge of content, resources, and 
students; answers the questions: Which students? Which Standards? Which Strategy? 

Classroom Environment 
What does a remote learning classroom look like? How can I create a welcoming environment for my students? 

Establishes and adheres to systems and structures for student to student and student to teacher interactions in a 
remote environment.  

Ensures all asynchronous sessions, including access to digital and non-digital resources, are easy for students to find. 
Directions are easy for students to submit work back to teachers. 

Provides explicit, clear, and student-friendly instructions for students to access when navigating the remote learning 
classroom.   

Creates an environment where students connect as a remote community through positive, personal interactions.   

Creates a classroom in which the teacher is presenting synchronous or recording asynchronous sessions is friendly, 
has anchor charts, and has resources for the teacher and students to refer to. 

Instruction 
How do I provide synchronous instruction that is cognitively engaging for my students?  

How do I provide tasks so asynchronous sessions provide an opportunity for my students to set their learning (flipped classroom) 
or build upon (station rotation) their learning? 

Sets the purpose of the lesson such as learning targets and success criteria which are aligned with pacing of scope and 
sequence and curriculum maps. 

Poses high quality questions, utilizes wait time, and allows equal opportunities for students to respond.  

Engages students via technology (i.e., poll questions, chat, Kahoot, Nearpod, thumbs up/down, 1-5 scale, etc.). 

Conducts and uses data from regular informal checks for understanding to determine students’ progression of 
mastery towards standard.   

Utilizes data gathered from various sources for differentiation and remediation in small groups. 

Provides feedback that is timely, personalized, descriptive and aligned to the learning target.  

Designs asynchronous lessons that are intuitive and provide additional opportunities for students to meet grade-level 
standards proficiently or above. 

Professional Responsibilities 
How do I meet my professional responsibilities when working in a remote learning environment? 

Attends and actively participates in virtual grade-level PLCs.  

Maintains a system for tracking outreach to students (e.g., uses a contact log).  

Responds to emails, phone calls, and texts from all stakeholders in a timely manner. 

Communicates regularly about instructional expectations (e.g., weekly email with information about the week ahead). 

Participates in professional development related to online learning to develop new skills and enhance instruction. 
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Instructional Design 
How do I design instruction for all students in a remote learning 

environment? 

Evidence 
What evidence do you see of the look-for? Do not 

include evaluative language. 

Designs instruction beginning with scope and sequence, or 
curriculum maps, and provides digital and non-digital 
resources.  

● Scope and sequence or curriculum maps are 
evident in the instructional design. 

● Instructional design includes the use of digital and 
non-digital resources. 

 

Prepares digital and non-digital learning tasks that require 
critical thinking skills and are aligned to the rigor and 
essence of the grade-level standards. 

● Digital and non-digital tasks are aligned to the 
rigor and the essence of the grade-level standard.  

● Digital and non-digital tasks aligned to DESE 
released performance descriptors.  

● Math tasks include the standards for mathematical 
practice.  

● Science and History tasks include disciplinary 
literacy tasks.  

● Tasks are performance-based and are relevant to 
students.  

 

Develops differentiated and personalized tasks scaffolded 
for all learners. 

● Tasks are provided for below-level, on-level, and 
above-level learners. 

● Teachers design instruction and include which 
students are in which level. 

 

Designs lessons for synchronous and asynchronous 
instruction that utilize a variety of technology and 
multimedia resources. 

● Instructional designs for synchronous lessons 
include a variety of technology and multimedia 
resources. 

● Instructional designs for asynchronous lessons 
include a variety of technology and multimedia 
resources. 

 

Designs instruction for intentional small group remote 
instruction based on knowledge of content, resources, and 
students; answers the questions: Which students? Which 
Standards? Which Strategy? 

• Small group identifies which student, which 
standard, and which strategy. 

• Small groups are identified through the intentional 
use of data: iReady diagnostic, interim, formative. 
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The Classroom Environment 
What does a remote learning classroom look like? How can I create 

a welcoming remote environment for my students? 

Evidence 
What evidence do you see of the look-for? Do not 

include evaluative language. 

Establishes and adheres to systems and structures for 
student-to-student and student-to-teacher interactions in a 
remote environment.  

● Teacher communicates, models, and reinforces  
expectations for appropriate interaction among 
students. 

● Teacher responds to student questions. 

 

Ensures all asynchronous lessons, including access to digital 
and non-digital resources, are clearly identified making them 
easy for students to find. Directions are also clearly identified 
and work products are easy for students to submit work back 
to teachers. 

 

Provides explicit, clear, and student-friendly instructions for 
students to access when navigating inside a remote 
classroom.   

 

Creates an environment where students connect as a remote 
community through positive, personal interactions.   

● Students talk and ask questions about each other's 
thinking in order to clarify or improve their 
understanding.      

● Teacher utilizes learner-centered instructional 
strategies to facilitate active learning through 
online learner collaboration (e.g. discussion 
groups, small group projects). 

● Teacher develops a community among culturally 
diverse learners by providing opportunities for 
interaction that foster trusting relationships, 
inclusion and active learning.   

● Facilitating learner collaboration in a way that 
promotes higher-order thinking skills such as 
analysis, synthesis, and/or evaluation (e.g. open-
ended group C4 projects, peer feedback, posing 
deeper questions in discussions)  

 

Creates a classroom in which the teacher is presenting 
synchronously, has anchor charts, and has resources for the 
teacher to refer to. 

● Remote learning classroom has anchor charts, which 
the teacher refers to during instruction.  

● Anchor charts are available to students during 
asynchronous learning for referral. 
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Instruction 
How do I provide data-driven synchronous instruction that is 

cognitively engaging for my students?  
How do I provide tasks so asynchronous sessions provide an 

opportunity for my students to set their learning (flipped 
classroom) or build upon (station rotation) their learning? 

Evidence 
What evidence do you see of the look-for? Do not 

include evaluative language. 

Sets the purpose of the lesson including learning targets 
and success criteria. 

● The learning target and activities are aligned to the 
grade-level Missouri content standard. 

● The criteria for successfully meeting the objective is 
written and discussed with students and the 
teacher checks for student understanding of the 
learning target. When prompted, students can 
articulate the learning target and success criteria in 
their own words. 

● Lesson tasks, assignments, and activities include 
links to the learning targets. 

● Information is relevant, accurate, and 
comprehensible to students. 

● Lesson includes information that is descriptive as 
students gradually move to independence, making 
progress with less support from the teacher. 

● Teacher provides specific and descriptive success 
criteria (e.g., rubrics, exemplars) for the evaluation 
of student work. 

● Students have access to grade-level standards 
regardless of where they are accessing the 
curriculum. 

 

Poses high quality questions, utilizes wait time, and allows 
equal opportunities for students to respond.  

● Questions and tasks allow students to do the 
majority of the work. 

● Questions are scaffolded and require higher order 
thinking. 

● The tasks are aligned to the learning target and 
allow students to demonstrate mastery at the 
depth of the standard. 

● Students formulate their own questions and make 
new meaning from content – either verbally or in 
the chat feature. 

● Students lead discussions, synthesize their own 
responses, and ask further questions. 

● Students use knowledge and evidence to form, 
articulate, and defend their answers and opinions – 
either verbally or in the chat feature.  

● Students complete an appropriately challenging 
amount of the cognitive work during the lesson, 
such as reading, writing, discussion, analysis, 
computation, or problem solving, given the focus of 
the lesson. The teacher does not finish any of the 
cognitive work that students should own. 

 

Engages students via technology (i.e., poll questions, chat, 
Kahoot, Nearpod, thumbs up/down, 1-5 scale, etc.). 

● Technology is utilized to cognitively engage 
students in the text. 

● Technology is appropriate for the task. 
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Conducts and uses data from regular informal checks for 
understanding to determine students’ progression of 
mastery towards standard.   

● Teacher regularly seeks out and acts upon the 
feedback they receive from students, especially 
through their verbal and written responses. 

● Students self-assess and reflect on their progress 
towards mastering grade-level standards.  

● Students are provided opportunities to self-assess 
and set goals for their learning.  

● Teacher responds to misunderstandings and 
provides appropriate scaffolding. 

● Checks for understanding are frequent, 
differentiated, and occur at strategic key points 
during the lesson. 

● Students have extensive opportunities to express 
their thinking using evidence gathered from text, 
lesson tasks, or other students – either verbally or 
in chat feature. 

 

Utilizes data gathered from various sources for 
differentiation and remediation in small groups. 

● Students in small groups have the same skill gap. 
● Teacher can identify which students, which 

standard, which strategy. 

 

Provides feedback that is timely, personalized, descriptive 
and aligned to the learning target.   

● Helping learners reach content mastery through 
actionable, specific tasks based on timely feedback.  

● Feedback provides information for what the 
student would need to do to move learning 
forward.  

● Teacher models providing feedback so students can 
receive feedback from other people while in the 
remote learning environment. 

 

Designs asynchronous lessons that are intuitive and provide 
additional opportunities for students to meet grade-level 
standards proficiently or above. 

● Students can easily access asynchronous lessons 
and submit work products to the teacher for 
feedback. 

● Asynchronous lessons are at the rigor and essence 
of the grade-level standard. 

● Tasks are performance-based and relevant to 
students. 

● Asynchronous tasks include clear directions  (what 
is the task, who is the audience, when is it due, etc) 
for students. 

● Asynchronous tasks include success criteria 
(exemplar, checklist, rubric) for students. 

● Asynchronous lessons allow students to determine 
the path and pace they will take to complete the 
work, in a timely manner. 
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Professional Responsibilities 
How do I meet my professional responsibilities when working in a 

remote environment? 

Evidence 
What evidence do you see of the look-for? Do not include 

evaluative language. 

Attends and actively participates in virtual grade-level 
PLCs. 

● Answers the four questions: 
○ What is it we want students to know and 

be able to do? 
○ How do we know if they learned it (data)? 
○ What do we do when they do not know it? 
○ What do we do when they already know 

it? 

 

Maintains a system for tracking outreach strategies with 
students (e.g., uses a contact log).  

 

Responds to emails, phone calls, and texts from all 
stakeholders in a timely manner. 

 

Communicates regularly about instructional expectations 
(e.g., weekly email with information about the week 
ahead). 

 

Participates in professional development related to online 
learning to develop new skills and enhance instruction. 
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